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ALTERNATIVE ASSESSMENT Op1iong

‘S0 far in this chapter th -

e wa[; n{;teg Z:?S has been on the administration of formal tests in th

s efort on the g :Ir that “assessment” is 2 broad term covering any cnn?
€acher or student to draw some conclusions on the

basis of performance. T, .

assessment; of course tt:;sca;;ihsf“‘al subset of the range of possibilities within
. € 4 i 5

consists of tests. very salient subset, but not all assessment

In recent yea
OBy £ np:;m: lﬂ:::tg:jfi ::achl:rrs have stepped up efforts to develop non-test
s vertheless carefully designed and that adhere to the
criteria for adequate assessment. Sometimes such innovations are referred to as
alternative ;ssessment, if only to distinguish them from traditional formal tests.
Several alternative assessment options will be briefly discussed here; self- and peer-
-Aassessments, journals, conferences, portfolios, and cooperative test construction.

1. Self- and peer-assessments
A conventional view of language pedagogy might consider self- and peer-assess-
! . ment to be an absurd reversal of the teaching-learning process. After all, how could
: lﬂamcrswhoare still in the process of acquisition, especially the early processes, be
« e of rendering an accurate assessment of their own _perfarmance? ng a closer
alf:ﬁ{é.'ﬁcqmsit'ibﬂ_ﬁf any skill reveals the impnrtrancc, if not the necessity, of self-
ssment and the benefit of peer-asscssment. What successful learner has not
Bed the ability 'i:n monitor his or her own performance and to use ;,hf: dfita
- f i drustoients and corrections? successful learners extend the eamms
iy o _l--. m and the presence of a teacher or tutor,
cess well beyond thtE ‘:ftsf}?;c;[ﬁassfsﬁmfﬂt, And where peers are available to
onomously mastering (e
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assessments, W take advantage of such additional input?
e & n;;rowflfgcl H?tdsg-:m 1998) a number of advantages of sclf-
own
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mation checks; setting goals for cre-

asking others for confic
nities 1O speak
Listening mmprcheuslﬁn: liste

checking comprehension with a p
when you don't understand something;

and checking yourself ot a*quiz” of the ¢

npportunities for listening i |

. Writing: revising writtet vork on your own; revising written work with a

P (pecr-editing); proofreading, setting goals for increasing opportunitics
to write

. Reading: reading
questions; reading an
qUIZZCS; self-assessmen

mmffs:u o,

: oriu i
ating OPP ning to TV or radio broadcasts and

artner; in pair or group work, asking
listening to an academic lecture
ontent; setting goals for increasing

textbook passages followed by self-check comprehension
d checking comprehension with a partner; vocabulary
t of reading habits; setting goals

Tim Murphey (1995) offered an innovative example of self- and peer-assessment
of oral production, reprinted in Figure 53 1. This test utilizes interactive work with
a partner and promotes respect between teacher and learner in the grading process.

Figure 22.1. (adapted from Murphey 1995)

Test 2: Cooperative pair work and self-evaluation

:I_English_ll Oral test
Part A: Filled out by you

gtades:A+ ABCF ENGLISH ONLY ALL THE TIME 5
1. Based upon what you think you know for the test, what i

el = e ' t r
__‘ggif e vhat grade would you give your

grade/score:___—

2. Based upon how much time and effort i
it o e _ ou spent stud f  what grade
would you give yourself now, before you taie 11?P ying o e A
o EIr defscorer__——
Now, give your study list of words 5
gty : _of words to your partner, and your partner will give v
s/hers. Also exchange this sheet of paper with your partneyr;. i
___.——-'---.'

Part B: Filled out by your partner

Go outside (if it i RS
(if it is pretty) and ask your partner the following (the partn€t M

tallest should answer
acansﬂ;“:l‘:;smer first, and the other should ask, then switch):
explain ﬂwn-',_and}mat hy?.g marked on his/her sheet as being difficult and ask hi"‘“““i;ﬂ
M anc/or use them in an example. Do at |east ten words. If your partner mra that
WE

rds, just pick the last ten on the list. If your partner marked fe

ome others that you found difficult. But do only ten. //

o is the
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| Your partner should Sm\\\\

| ieaad o ' to ANswer i
five seconds, hit the buzz Fimmediately. ¢ h '
f: er 2 : i
helshe needs to answer cumgFE?EBiiEEEEEEPPFP,yﬁmE'?E?JE I;lt?tez?via SE:{i:ﬁi”SWﬁ”EE ﬂ_ffﬂ"
1 . . im/her all the time
“ Write here how many o
i

tof ten he/sha explained adequately:
X ]ﬁyou went first, it is now your
h.thhenbuth of you have finished #3.
%ﬁ;?ﬁ:i;t;l??cnbg S ﬂbl'E":t' at home without naming the object. He/she
' @Eﬁmt ﬁ_‘_e- Rl beior 'things Sl gs abﬂgtitthalaflnw you to know ww.;hatit is.
al many t-_bmgs' he/she told to five, depending on how

B ge roles.

R _ grade/score:
| 5. The partner with the highest student number should choose one of the following to

grade/score:

- ) the 4 dimensions of learning
~¥. learning how to juggle
= stories that they heard Mr. Murphey tell.
I per: n speaking must not choose what the first one chose.
g{:aqjge of 1(poor) to 5(excellent). |
= : grade/score:
1! HWbﬂﬁe student number is lowest should name 5 ways to improve your oral

.....

f class as Mr. Murphey has asked you to do. Write their suggestions
‘them a score.
7, grade/score:

. el' must name 5 songs and one word he/she learned from each song.
.;aﬁ'&:' ive them a score. | |

bﬁlw g Emd&f.’:-mre'

if‘ft:s??es;?éry time you spoke Japanese.

12 ﬁﬁéﬁﬁf’jﬁgintﬁ,.uut of 25 pi:n_ssuble:

Now return this paper to the oWner

e a what ind o e 0 Lo T
cen this tes aE oLl knowEWeaIhe8ev Se s i ps

ve a fair Pi?-t; mt!ﬂi?ﬂ‘.ifaat&? useful? Could it be improved in any way?
E}IEI’_;"tﬂﬂs IKe e




ities for learners Lo write rel.

: sply AS (;Ppﬂrﬂ“ﬂ .

2 JD"""’I" ¢ thinks of |uurnals st Ifi: i maticality. Journals can range from
& concern (O responses to readings, to attitudes

discu&slt:ﬂs, ' : .
ar . assessment qualities of journ al writing

eelings about OB ote in the tcachlnﬁ'ifﬂmmg process. Bec:&usg journal
mporta’ , student and teacher, journals afford 2 unique oppor.

Hss“n'[ |

hxve ygue be ' f feedback to learners.
ring 15 # « various kinds ©

writiné eacher 10 ffe i instruments requires 4 carefully specified, system.

s | | what the purpose of the journal is (responsc to reading,
' mmentary, €tc.)-

e w Lo getl started (many students will
d may be mystified about what to

e o abbreviated model journal entry helps.
do). Sometimes -"tlie'ﬂ ath of each entry and any other format expectations,
2 juumalzs 'oﬂ:pre;anﬁounced dates and return them promptly.

e vOUESt jfim_.ﬁa principal purpose of the journal and make sure

-aks to that purpose.
e ck, and show them how to respond to

pﬂfépences have been a routine part of language class-
iting. Conferencing has become a standard part of
: ng writing, as the teacher. in a conversation abouta
mprovement of ‘the written work. Such interaction has the
n-one interaction between teacher and student such
ident can receive direct feedback. Through confer
the role of a facilitator and guide, rather than a mastcr

al grades. In this intrinsically motivating atmosphere:
teacher is an ally who is encouraging self-reflection. Itis
‘a conference as a moment to be graded. Conferences arc

immative; formative assessment points students

r than offering a final summation of performance:

pular forms of alternative assessment NOW s Clnjn

 of portfolios, A portfolio is “a purposeful mﬂeﬁﬂﬁ

monstrates to students and others their {0 P

areas” (Genesee & Upshur 1996;99). Portiol” i

,book reports, art work, video- or audiotapc riﬂ:;h es 10
urnals, and virtually anything €lse O°¢
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ify. In earlier decades of
: our hs £
only to younger children whe gec Story, portfolios were thought to be applicable
for presentation to a teacher and )
fields of study are beneﬁﬂng 1:mr’*ur 4 parent, But now, learners of all ages and in all

opment. ™ the tangible, hands-on nature of portfolio devel

Guidelines for using ortfoline i
offered for journal Writing; 10510 a classroom are very much like the guidelines

» Specify to students what the
accomplishments, to offer ta
ctc). |

:'. o Give clear.dlre{_:ti_un.ﬁ 1o students on how to get

Purpose of the portfolio is (to emphasize
ngible material for feedback from the teacher,

L ERE % started (many students will
- never have compiled a portfolio before and may be mystified about what to
- do). Showing a sample portfolio from a previous student might help to

3 stimulate thoughts on what to include.
» Give guidelines on acceptable material to include.
ct portfolios on pre-announced dates and return them promptly.
' f on the principal purpose of the portfolio and make sure
speaks to that purpose.
process your feedback and show them how to respond to
Th]g- processing might take place in a conference, or

1struction dod
_ i'whnt a test is certainly does not include students in ;hc
ruction! In fact, it may sound a little crazy to suggest that.sm
struct testlﬂ“-' ms. But one of the most pmducuwrc of the various
odures sees students directly involved in the construc-
m ‘mersonal communication 1993), whose oral produc-
hﬁv(g rold how he got another group of students to

: o in the world to me to see my stu-
i ' her, occasion-

asively with t;_l-::h other,
_intemc rﬁlipﬂnﬁibilit'j" themselves and

different vocabulary and

_ secks. But I decided to
vered the ’."slef;:wwi pEhC Aot IntareE
udents 404 5L P orm all the things that
dents in PATE 8 T id be in a test. T forbade
. and that be from memory.
- of fours and exchange thelr

od with what the other pairs



me ideas were crossed off, some were

20 ¢
test .
| be on the f pegotiation going on. I collected the

sugRest was a lot ©

dded oM d tl“il'lfe m into one list, and distributed copies to each
ext class, ins
ach did so, an
the questions,

ructing them (o formulate the actual test
d then in pairs verified that there

a
: ¢
ons. They occasionally asking me as I circu-

FOOM. i
d them that in the next class a certain number of their
al test, In the remaining quarter of an
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n the actu
quﬁﬁnnr: Eidpt:m{:im:d to read every other student’s test and to ask
b mﬂ:ri Y ihe answer if they didn’t know it. Needless to say, it was
in een Minutes. What is more, 1 learned they had learned
anntenee & s niaware of teaching or doing in class, 2nc Rot
hings,at least in their conscious memory, that I thought I had

convinced that the exercise of listing items to test, making
emselves, and then discussing them with each other

" more “opportunities for learning” than would have

je I would have tested what 1, one person alone,

d should have been learned. Together they taught
and me, much more, and the test was ultimately much

le as a mirror of what was actually covered very thor-

it preparation phase as the students were convinced

ful and testable item.

cribly outlandish for you to consider some form of cooperd
assessment seminar, 1 have seen cooperatively produced
d a good deal of intrinsic involvement in the process of
ms for the final form of the test. Many educators agree
urposes in administering tests is to stimulate review and
: ; what cooperative test design does, but almost without
ents’ part that they are indeed reviewing the material

o

ACHING: PARTNERS IN THE

Dy W, I hope, that assessment is an-iﬂtﬂ_gml part enl
interactive ‘communicative curriculum. ® essarl

assessment processes, do 8oL - oy
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As a reminder of the

Value
gssessment and teaching g Of assessm

ent in the classroom, remember that
T€ partners in '

the learning process.
1. Periodic assessments. 1y

oth f and ;
% ormal and informal, can increase motivation as
of student Progress.

: learners to set goals for themselves.

Assessments encou e
ret i q
e m‘;im ition of information through the feedback they

nce,

ASSESSMENts can provid

e ks
ules of a curriculum_ 4 sense of periodic closure to various units and mod-
Assessments
Mmmts :::E ;I:gﬂumgﬂ smdﬂl]tsl SEIf{\raluatl(}ﬂ Uf Eheu progrf:SS
note student auto ;
and areas needing further work. nomy as they confirm areas of strength

. Assessments can aid in evaluating teaching effectiveness.
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"TOPICS FOR DISCUSSION, ACTION, AND RESEARCH
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cnlled upon to play dual roles in the classroom. One is
 or guide, and the other is the role of a judge who adminis-
15 grades. Ask pairs to discuss whether these two roles are
them to brainstorm some ways that a teacher can
nflict such that one can pla th roles. Then, have
flict such tha play both roles. Then, h
with the rest of the class.
ur students the meaning of informal, formal, formative,
é‘;ﬁng. and brainstorm some examples of each of the four
o d;lSCIJ-55 ways that summative tests (final exams, stan-
amigh:'ﬁ provide constructive feedback to the student.
: - mews of intelligence, we would have to say that
igent” people fail to learn a foreign language. Ask stu-
T cr’S :m d Robert Sternberg’s views on intelligence
ks of traditional and all_:c:rnaiivt tcstmg,:m
t‘ﬁ cific tests that would be classified as tradi- |
some Spe Jist of characteristics of alternative testing and
ook at the: s or test items that belong to the alternative
mp ., of tes thtil; ideas .‘i,'-"id.‘ ﬂ;; .['Estlﬂf thi: class.
"thm-wt (he lists of strategies for test-takers and ask
S at the lists of
’ 1"' L e : 1 r l.i.st'l
e u]dadd to "t;:i ur to complete. Direct small
flﬂl':lasscd mpusc’and-ﬂﬂ audience that
<, ﬂ,chHI:’ wipgquﬁﬂﬂﬂﬁ What is the




